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o  PHILOSOPHICAL AND PERSONALITY CHARACTERISTICS '
OF TEACHERS OF ADULTS

i

, . )
This study'was an attempt to prov&dé»a profile and'identify
differences in sducatlonal phllosophles and personallty tralts of
- teachers'of adults. The ultimate success of an adult education
program requlres an admlnlstratlon and a faculty who are competent
and respon51bie in LhelL professlonal areas; who are sens1t1ve to

adult programs; and who are capable of adjusting to change A

major challenge to the ‘adult education practitioner is ‘to secure

quality instructors to teach adults. j

} Modern pr;ctices of adult educétién fequire a drastic ré-
dexlnltlon of the role of the teacher in the, learning-teaching
;elatlonshlp. The teacher can no iungec see his role as prlmarlly
Fhat of a conveyor of knowledge and skills.. His roleis now defin-
jed as a facilitdror and rssource'to the process of self-directed

| o - .
[inquiry by tne learner. He must not oniy nave the knowliedge, but

!
gm ust also be a successful pracc1t10nec of his subject or sklll

B st Vikewise have an nLt;Lude of qnucrs anding Coward DeoDLe.

| . . ) .
,X Furthermore, he must have such tralts off pernoand iy ar v tend

t

. , )
7 % LR P 2 o e oy . C o e M) <
liness, LuULoOT, huml;lty, and interss 10 p@Och cnal make ILoT .

TT———

| effectiveness in leading, aduits.
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Abilities to effcctively communicate

-

to motivate and to

project genuine understanding of the adult learner are qualities

L ’

of vital importance to successful adult teaching
\

teachers of adults whe possess such qualities and Are effective

There are those

and successful There are those who, although proficient in know-

ledge, lack these philosophical and personality traits and are
mere subject matter transmitters. /‘;T

There is ev1dence of philosopn1Ca1 and personality character-
istics among adult teachers which'contributes to SUCCESSLUI teaching.

Identilicatlon of these characteristics would contribute to the\

- ~

administrative task of teacher selection. Too often, a teacher is

-

‘ 1dent1fied as not suitable to do the job only when students do not

Te- register for his class - : \'
Much coneern 1is expressed regarding meeting the needs of the

adult learner. Well lighted classrooms, arrangement of chairs,

or the use of ‘tables and chairs, a relaxed atmosphere for maXimum

1nterchange~o: ideas - and on and on. There is 1o argument as to

o

the'lmportance of conduc1ve conditions for a successful experience

for the adult learner. However, could 1t be possible that we may

I . o :
be assuming ﬁoo much when we select our teachers _The investigator

gupmics that pernhaps, in toc many cases we operate in this ared

‘ \

] ..
much  like

4

helman who bought a prize norse. - 3elng very prouc Cf
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realizing he had spent .far beyond his means for the horse's

comfort, he decided to economize by training his horse to live

~
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without food. -Each day he prov1ded h1s prlze animal w1th less and \
1ess food and Just when he had him tralned completely, the horse \
, died. |

| It was the deslre of the investlgator that the results of

this study would st1mu1ate addltlonal 1nte1est in the area of -
teacher excellence HopefulIy,»thls study would serve as a

starting point to be: bullt upon to develop a complete proflle of

thelcharacteristics of highly competent teachers of adults.

v \

The purpose of thls study was to determlne whether a rel—
atlonshlo between phllosophlcal and personallty characterlstlcs

as measured by Kreltlow s Check List DlStlﬂgUlShlng Among Three

Philosophies of Education and Cattell’'s SiXteen Personallty Factors

<

Questiomnaire, . and successful-adult teaching éxisted.
The objectlves of the study were
1. To identify tne educational phllosophles of adult

oy: &relrlow s Check: Llu

" teachers, as measure'
,( 2. To identify:the.pe'sonality chagacteristlcs of

* the teachers as measured by the Sixteen Personality.

Factors Questioanaire.

.

To derermine i/f chere was a significant relationship

Y

oetween nllooophy anc per SunaLlCY rraitrs among .- . .

\v 5

i
< ¢
i

adult teachers.
4. To deLCmene if there was a significant difference

o

H’:

between phllosophy andeersOHallty factors of

‘ _ teachers rated more successful and those rated
o -
less successful. :

* .
- B . - \
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5. To relate varlables of ageé and years of experience

“in teathng adults to the phllosophlcal and person-

! . . 2

. ality factors of the two teacher groups.
The population for this studydeonSisted of,598 teachers of
adults in.the State of Utah. It nas limitedlto those who were
teachlng college credlt courses to adults. Names and addresses -

were provided by deans and dlrectors of contlnulng educatlon div-

— ”

isions at Utah Sfate Unlve srty, University of Utah Brigham Young

Urdiversity, and Weber State College. These'rour colleges and univ-

ersities were the major institutions in the State and each had an’

%

exten31ve adult education program

N
]

The popukation was grouped through admlnlstratlve evaluatlon

dministiators. ranked Lne11 teacne:s o a leerL -type scale, using

.

six pornt spread. An evaluative ranking of omne represented the

east sufcessful teachers - those who appeared to merely do the JOb

t

wirn minimum effort and interest. A ranklng»or $ix represented the

,nighiy motrvatec Leachers who possecsed the desired quailtles for

success in zn adu 1t eiassr"om etting.- A ratlng uI two, tnree

a

four, aud. ive *epre:ented an evarudtlon between Lhe least success-

'rul and the most SdCuESSIhl teaehers

¥

This evaluation was based upor the progra@ administrator's
I

vPEISCHaZ wnow.eage of his reaching staff. Student evaluations

conducted by the administrative office were also used as an Q
valuative CO0L. _ ‘ ' . |
In the population of 598 teachers, there were 163 ranked as

onefand two ; 246 ranked as three and foufr; and 189 ranked as five

~and six. Ratlngs three and four, containing the largest group of

pad

'teacHers} were eliminated from the study. This group was considered
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as belng mid- p01nt or average in teachgng ablllty and success. Due

to this group being in the .gray area" on the evaluatlon scale

¥

-+ they were not used. e . .

By random sample ~seventy flve teachers were selected from

each of the two remaining’ groups - those rated one and two and those

rated five and six. This sample was approximately forty per cent

of the complete populatlon Throughout the study, teachers rated

@

one and two were designated as Group I. Those rated as five and

T six were deslgnated as Group 1I. . ' s

. \\

This study was descr1¥t1ve in nature and was structured as a
- compared groups design. % : R : ‘ -
Three instruments were emoloyed in this study A Check List

- . \ \

Dist ngu1sn1ng ‘Among Three Phllosophres of Educatlon The Sixteen

o

Personaiity Factors Questlonnalre (Forn D;, and a Blographlcal

“Check List

4 Check List Distinguishing Amomng Three Philosophies of Education.

Th

‘-.‘ -

S

p

nscrument was selected because it was applicable to -
4 ' rhe philosophies of adult, education. Dr. Burton W. KreitTow,

rofesSor,of aduit educaction. at the University of Wisconsin, dev-

y

eioped this 1nstrtmeut .and reported on its wide scale use with

’ ~.
rural stnool teachers in Wisconsin, Iowa, and Indiana. {(Kreitlow,
- 7 N\ . h : '
1964 ) -

Kreitlow's Check List dis tlngulshes among the academi , pro-

gressive and community phllosophles of educaticn. Ttems which
make up this instrument were chosen from a universe of educational

_' - . \..,
philosophies and are recognized as representat1ve of these~three

philosophies;
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~expansion of educational’ resources directed toward the social, eco-

; | ‘ ' 16 C -
| : '
/ ‘

Progre551ve PhllOSOEhy A brief‘description of the philoso-

phies identified in this 1nstrument revealed that progre951ve phil-

'osophy holds that there is no fixed reallty Reallty is. experlence

and experlence Ls dynamlc. Dewey empha51zed that learning through
l

worthwhlle experlence was of- maJor imp rtance and that progre551v1sm

waS'built upon{the of, by,.and for‘exlerlence (Dewey, 1938).

!
Academlc Phllosophx Academlc phllosophy is he1d by trad-

1t10nallsts who claim that the world 1s governed by unlmpeachable
and predetermlned order | Reality is dttermlned by a unlversal law
- S ' ‘

which is an/exten31on of natural and splrltua1~1aw ,There is a

g "

‘pre- ex1stent and cosmlc source of truth True ideas represent the

[ = .

sicuatlon eor*eccly;_thererore, thtn 1s the apreement of statement

/

i

of

[

ac .

¢

oﬁnualt] fhllosoony qu idea that'the community concept

i

fEPEGScntb the ultimate in educatlonal philosophical approa?h is

held by[many writers. Three generalizations whlch form a basis of

cne communicy approach are: {1) permeation: a commitment to

community services and sensitivity toO community problems and poten-

tials should permeate all areas of-education; (Z) penecration:

C)'

cational prcgrams should be on the Yecutting edge' through which

- "o . o~ Y xp Yo m iy JUC N b / . = .
ara rug.ltl:’.’:ate oLy Lo thne CXC@(H’C thagt crey ave an axrens.on oY

nomic, cultural, and civic .needs of the community. Vaiues are noct

fixed, absolute, or final.
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Whlle these three phllosophles do not necessarily represent
the ult1mate or the last word in the adult education setting, they
do represent phllosophles held by admlnlstrators and practitloners

in the field.

Based on-Kreitlow's original studles the rating ofl"one”
:indicated‘full agreement; "two' indicated partial- agreement ”three”
was neutral; “four" indicated partial dlsagreement and "five"
1nd1cated complete dlsagreement T-is instrument is deslgned to
obtain scores on elght items 1nd1cat1ve of thyee identifiable phil-

osophles —vacademnc, progress1ve, and community.  *

Mean. scores were computed for each of the three philosophies

Q

‘for Group 1 and_uroup I1 teachers. These scores were 1nterpreted
in accordance with the following suggestlons IOI'SCOflng ﬁhe:check
iist: . . : o ’

1. A total score of eight (8) indicated complete agreement

with all items .in that particular category.

N

‘A total score of sixreen (16) indicated partial agree-
ment with that particular philosophy.

3. A total score of twenty four (24) 1nd1cated neutrallty

4. A total score or thlrty two (34) 1nd1cated pactlal dls-:‘

agreement to that partlcular phllosophy.

. . Qi“ ,
5. A total .score of Lorty (40) indicated complete dis-

. agreement with all items in a category.
, , , o ‘ .
It was recognized that.a scale of this type allowed for the

[

tendency for a person to be conservative.or liberal in his response.

& o
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Table I ' - .
- Mean Score Range Delineation for
Scoring the Checklist Distinguishing
Between Three Philosophies of Education : : . ,
- : » P,
. ! .
¢ ‘ - >
Score -
Range ' ‘ Interpretation
3-1% ' : [ ¢ Full Agreement i
1Z2-19 ‘ . Partial Agreement
AT “Nowi rai
2G=35 - Partlal Dlsagreement
et - 3E-40 | : Complete Disagreement
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N , lt was also recognlzed that 1nd1v1dua1s may lnterpret "full agree-
ment" or complete dlsagreément” dlfferently - However, ‘these factors.
o | did not minimize the/gsefulness of the ratlngs . It was the relation-
sh1p among all-the scores which was more s1gn1f1cant than that- a.
given score was unusually hlgh or low.
Mean scores of combined total sample showed that respondents
.placed ‘the academic phllosophy (w1th a mean score of 22.81) .in the’
range of neutrallty. The progress1ve phllosophy (mean 16.72) wasv
abont mid—poidt between the range of. partlal agreement and neutral—
_J | ity. The mean score of the c mmunlty phllosophy (14. 35) fell in
the partlal agreement range. o o 0

‘-

A tomparlson of mean scdres for eath phllosophy showed that
the lowesthcore was obtained for the‘communfty philosophy. This:
+ . showed that, as ihdividual grths (I.and,ll) and‘a vonbined total a

| sample the respdndents were in most agreement with| the communlty

@ .
’ . - T

X . phllosophy of eduCatlon Thele were s1gn1£1tant dllferences at

|

the\ 05 level between responses to, the three phllOSOphleS Re- o

‘sponse by the enitire sample showed statistically that the cOm—v

munlty pnilosophy was most favored followed by progress1ve ‘with

academlc phllosophy least favored

I ) o S

Llonnaire was designed by
icute Sor Welsonality

was chosen because it
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. can be-self-adminlstefeﬁ\and was deSLgned to measure cnaracter-
\
istics w1thout the sprect belng threatened by the wordlng of the
¢ h
items. The s1xteen personallty‘factors in the test. were also
relatively independent. of each other.
: a <
able 4 presents-a profile sheet and provides a brief des-
cription of the sixteen factors. found in the questionnaire. Visual
observation of the plotted pfofiles shows that both groups scored o/
closely to the natlonal aorms of 4+ to 6+ range. This estab- - ' /
llShEb the fact tnat tne overall sample fit within the average
A v
:anges of the nat10n31 DOYMS and results were neither extremely
o , - .
aigh or low,
able & represencs The mean scores for sach factor of the
1
4 . h . . . . B
Group I Jiowerw success rated), and Group II (high success rated)
. . . . )~
teachners. BdSEd onn the natlonai norm sten score, 5.5 is.neutral
or the mtdpotﬂt of the brmrlle averdge Using this figure as a . B
. . Y: A
.mzdp01nt, the comb ined bample wrotlie ‘in this btudy tended to be:
: ‘ ! . . . T
, . . .
raceor A «‘more reserved than outg01ng
‘ |
racczor ¥ - higher sthoxas 1c mental tapac1ty
v Factpr C - more emotlonally stable than affected by feelings
Faccox E - more runble than -asse rtzvt -
: . 2
Faccor ¥ - more serious than happy-go- xu\ky
e S S » )
Faecor ¢ - sliligntiy more conscientlous than expedient .
Tactor # - more venturescme than shy
» 'Factef? I - more tender-mindeg than tough-minded
. . , 1 .
Factor L - more trusting than suspicious - . 2 Lo
. /Fa/ . L _ . ’ . ) .
v7 . Racfor M - more imaginative than:practical ' '
. : ) . ,
& < |

%
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Factor N - slightly more shrewd than forthrfghp

Factor O - more self-assured than apprehensive ' /

Factor Q1 more conservative than experimental

~

Factor Qo more self-sufficient than group-dependent

Factor Q3 - more contrelled thanvundiscipiined |
;Factor QA - sllghtly moré tense . than relaxed ;

The two g:oups of teachers were more allke than dlfferent in

the results of the questionnalre, There were, however hreex\

O

ERiC

A et providod o Eic

a ‘'no noasense baSLS

.an approach akin to cynlclsm B \ .\

factors which were signifioantlx/different"at’the .05 level. They

',were factors I, N, and Ql

Factor I - lough mlnded versus: Tender-minded. o qgk

area whlch deals w1th beir \8 Lﬂdependent and respon31b1e, but -

P T

o

skeptical of su tbjeccive, ~CU tural eiaooratlons Lower bcorlng
peoplé are sometimes unmoved\ hard, cynlcar, smug and operate on

. AN - - . 1
. .

-

Group 11 (h gh success rated) teachers scoreo s1gn1f’cant1y

. ¥ ‘\
nipgher in tnis yarlabre. Persons’ siorlng hlgn on tth facLor tend
. N . \ .

EO»be’fascidious, artisﬁio, and\§ehsitive\ They dlsllke crude
HeooLe and rough occupatrons and\are more‘fussy L o

Factor N - Fort hrlghF versué Shrewo,\\Group I (low‘succ%sé,, E

. \ \ \r
rated)y teachers scoreu h gher on chis vaxiab\le, indi rng Lh 2y
o A . \ S | o : /
were more polished; experilenced, wo-ldiy, hr Pers*io
0 N - . . M . \ .

ded and analytical
\

They have an 1nte11ectua1, 'nsen imenial appre ach to situa#&ons,}




lower on this‘ factor which describes thisigroup as being more

unsophisticated,

and spontaneous.

teachers.: scored 1ower on thlS variable.
“this factor are con
and accept the "tried -and true,
_somethlng else mlght be better.

in regard to new ideas.

scorlng ngh tend to oe 1nterested in 1nte11eCEua1 matters

‘g

-{doubts on zundamentaL issues.

T

"modern adult education practltloners _ Such d1st1ngu1sh1ng factors

. | Co-11-

Gronp IT (high success rated) teachefs_scored sign%ficently

sentimental and simple. They are more natural

- Conservative versus Experimenting. Group 1

Factor Q3

Persons scoring low on.

fldent in what they have been taught to belleve

desplte inconsistenciés, even when

They are cautious and’ compromlslng

Thus, they tend to oppose and ‘postpone

-,

are 1ncL1ned to go along with tradltlon are more conser-

change,

vative in»religlon and pOllthS, and tend not to be interested in

analytlcal "intel lectual” thought

Group 11 scored s1gnificant1y higher on this factor. Pefsons.H

T

and have

S SN

They are sLeptlcaI and’ 1nqu1r1ng

either old or- new. vThey tend to be mOre well

rogardicg ideas,

Less ;nellned to. motallze, more inclined to experiment

informed,
3

with iife oeneraliy, and more tolerant of inconveniences ‘and changa

(Catteil, 1969)3

erences between Group I {iow rated snccess) and Group i1

pisf

(thﬁ raced sactess) showed that the more hlghly suvcessful cea-

che:s do pOSDESS signlrlcant qualltles which are\eccepteo by -

A

N\

as more sensitlve,uless smug and cynlcal ?6;e sentX?ental natural

~

and spontaneous, doubts on fundamental 1ssues, inquiring, more-
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well informed, more inclined to experiment with life, .and more
- tolerant of change are favorable qualities. Adult educatioh lit-
erature is strongly oriented in favor .of these qualltles as essen-

tials to effective adult teaching.

Effect and Interaction of Se1ected Varlables

Another purpose of this study was to descrlbe dlfferencee

between the two groups of teachers and specific varlables Two

-~

variable;\were selected - age and years of experlence 1n teachlng
adults, Through the statlstlcal model of MAD (Moﬁlfled Abbrev1ated
Doollttles method, an ana1y31s of varlance was run on data obtained
in the Sixt&en Pers onallty Factors Questlonnalre and. the Check List,
ufstlngulshlng Among Three PhllOSOphleb of mducatlon The MAD

method is & statis i:éi toutine which has been\developed by the

. - . o ; ! - - ¥ P . e -
ratiscics Department|at Brignam Young Unlver51ty. Thls“method

is.a-je;e:alized analysis program capable of analyzing unbalanced

A univeriate aﬁatySLa of variance WaS used to analyze*the effect

- 2f ags and year"of adult reaching experlence on the aependent

\ .

n

\

)

variabies . .
' A frecuency discribdtion, expressed in percent;ges‘ as.
. L . M ~-

‘per cent fell into thls age range. On the other end of the cont-~

- inuum, twenty-two perx cent of the Group I (1ow success - rated) B

e C \




l ‘ TéblevS

Frequency Dlstrlbutlon of Age Ranges
\of Group I and Group TI
\Expressed in Per Cent

. Groﬁp,I ~ Group II
., (Per Cent) (Per Cent) v
| . S
,
25 16
25 g3
Ty = 13 |
w9 13
.'9 s E
s 15
A 5
1
N
AN
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sample were forty-five, years or over, whereas Group II (high success

rated) had thirtylfive.per cent in the forty-five or older age

range.

A similar conversion based on years of adult teaching exper-

ience was presented in Table 6. Percentage figuresvfor Group 1

¢

- showed forty-one per cent of the sample had ‘less than four years

.experience. Group II had twenty-seven pevr cent of the sample ulth
less than four years‘eXperlence. A comparlson of over ten years
experience showed twenty-seven per cent of Group I and forty-six’
per cent of Group.II in this range.

i

The sixteen factors were tested as dependentjvariables, with

.compared groups, age ranges, years of teaching experience, as
. 8 : A . ’ . -
tndependert vartables. : , <

%

The anail YSLS of varianee produced a 51gn1r1cant dvfference

among “five or the sixteen personallty factors.

}-J

tor B - Less rntelllgenL Vs More Intelllgent A

O

(eI

o
ra

arty

“COWDAT‘SOH of Group I and Group i1 adju sted Ior age and teachlng

expa:i ence produced sten mean scores of 6. 84 and 6.87. Group I age-

} /
apu tedc 1ng experience were skewed t¢ the- left with younger age

. ! Lo . -
. » means, and fewer years otcteachlng experience. broup 11 means ages.

s of téaching experience were skewed tc che right, with

o - s o o= N
congiderably more years of teaching experience and age. Due.to

-

factor,

about the same, a 1gn1f1cant difference was produced braphvl

- —_

plots thesé findings..

o“ . i , ,‘ | | ' "’2()”_
ERIC |
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Table 6
Frequency Distribution of Years of Adult
Teaching Experience of Group I and
* Group 1I, Expressedlin Per Cent ..
."\ . ‘
Years of/ Group I - Group II
Experience (Per Cent): (Per Cent)
1t | 41 27
5_g o 32 27 N
10-14 s T 21 20
Over 14 6 26~
-\ .
- ™ : e "\




Scores

Graph 1

e

Fdctor B (Intelligence) on
Personality Factor Test

'(6.87)

Mean

vy Significant MAD Contrasts Betwéen Groups- in
b the Sixteen -
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2. Factor C - Affected by Feelings Vs Emotionabiy'Stable.

When the variable of teaching experlence was 1ntroduced a sign-
I

ificant difference was produced. This Varlable was measured on

the entlre sample and the statlstlcal model expect%d the teachers

&

1Y
i

to become progtess1veiy more emotlonally stable AnaLy51s of the.’

2y

data indicates that this was not the case with this sample. As

- Graph . - ows, the sample started out at an emotlonal stablllty

sten mean score of 5.82. Neutral p01nt by natlonal norms was 5.5.
v 4“
In the five to nlne years of adULL teacnlng experlence, stability

\

1ncreased. In tne ten to fourteen years of ‘experience the mean

dropped, indicating a mdme toward emotlonal instability. Over

) A 1 r::.. . . ’ ’
fourteen years -of experience produced another significant move
back toward stability.

-

re)

3: actor F .- 3ober vs Hap y- go iucky "An interaction

v ) - . o

between -age ranges-and_gr ups p:oduced a 51gntflca1t dltrerence at

<
T,

05-leveil. As Graph & shows,Jage;range;Iorty to forty-four

the
years of age produced a highly significant difference in being more
soper, sericus-minded. ' “: i

& - ) . . 3 .

L ‘Factor I - moggn -Minded vs Lender-Mlndea Group I;

teachers weye significancly wore tough mtnded anc fo-nonsense

9]
)
(¥
&
O
1
%
I
«
} k)
)
i
(]
HM
[\
($]
tt
}:3
O
b
(9]
D
(7
=
w
4]
&}
T

age :ange ana g"Oap

|
t
o

,..‘n' . W .
P S, Jpagid ~ b Al N -~ : o g ~ey < .
signiffcant cifference alsc. Group I agc range tniriy--
. : it :

gos
Y
@)
[e8
c
p]
1]
@Y
v

i . <

“ive to chircty-nine Snowed an unusually nign reversal reaction
from tough- nlnded to very tender—mlnded .over-protection. ~Then

forty to forty four agé range dropped back to the tough m1nded

attitude. ThlS may 1ndlcate an attempt to gver- compensatentor a'

e
- et oL




Mean Scores

Graph 2 : | o

Significant MAD Contrasts Between Years of
" Teaching Experience Variable in Factor C
(Emotional Stability) on the Sixteen
Personality Factor Test

A4
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Graph 3 ‘ o S .
. . N \ N - . "
Significant MAD Two-Way- Interaction .Between Group
: . and Age Range in Factor F {Sober versus Happy-
go-lucky) on the Sixteen Personality
: Factor Test ‘ '
4ol ~ ' .
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Graph 4

Personality Factor Test

6 \5 314)(5.50')(‘:,.5
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Mean Scores
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¢

Significant MAD~TW0—Way'Interaction5Between
Group and Age Range in Factor F (Sober
,vergus-Happyﬁgo—lucky).on the Sixteen

e
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Age Ranges

45-49
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50-54
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i

‘tough, no- nonsanse attrtude ‘ Graph 5 shoWs a parallel on this
factor, w1th Gtoup II belng the ‘more tender- mlnded sénsitive group.. .

.The - exceptlon of the thirty-five to thirty- nine age range reactlon

is vividly expressed in the graph.

§;,/Fa£tof’Q1kiwConservative vs,Experimenting. When the

varlable of years of teaehlng experlence was introduced on the
entire sample, .an over- all trend was ev1dent The over- all ‘trend

started with those w1th one to four years of teaqhing experience

who were conservatlve orlented and progressed toward free- thlnklng,

- =4
analytlcar, exoerlmentlng in teachlng approach Howover a slgn»
Flcant dlrference was produced due to the progresslon toward .
- / Y .
experiment;ng occurred-w1th a regresslon shifc, as graphically

shown 'in Graphlﬁ.

(L

In‘conclusion, it is appropriate to recap the finding of

this scudy. Some of. the more noteable conciusions observed are:

. The high success rated tgachers were (1) more 1nte111gent and
abstract-thinking, {2) they were Ventu:esome and socially bold
(3) morea tender-minded"and sensitive, (4)-m9re experimentisg,
whereas the low success rated teachers were quite conservative and

cradicional, (5]

v

S’

more 5ewoc1ona1ry stable, more forthright and un—

.

VS

P
ul

o

Jrerentious, € more seif-surfficient anc‘*esou ceful... Response

‘means on the other faccors in the study fell within the 4+ to o+

_
L5

natiofial norm range.
Ask any director of adult education what kind of a teacher he

9

wants on his staff and his first answer will, probably be, “one
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Graph 5 

Significant MAD Two-Way Interaction Between
- Group and Age Range in Factor 1 (Tough-
* minded versus Tender-mindéd) on the
Sixteen Personality Factor Test

91 (8.67) /

81

]
.m5.
w
H
) -
(%5‘ - \\‘I \.— -0

o {(4.88) (4.83)(5.00)

34 3
= !

31 . -

2:.

1] \

. .
5
25-26 35-39 45-49 —over 54
30-34 LC-44 5G6-54
‘ Age Ranges
Group I = —w=—=
Group II .
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Graph 6 o
Significant MAD Contrasts Between Years of
Teaching'Experience‘Variable in Factor Qi
(Conservative versus Experimenting) on
. the Sixteen Personality Factor Test

i

1

T 1-4 55 o 10-14  over 14
ars

Years of Teaching:
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" Most

who know$ h1s subJect and who will treat adults as adults

dlre(tors will agree that 1t is easier to find a teacher that knows

.his subject-than;one=who-relates well to adults.

;N.ELA. stated

Robert A Luke, Director of‘Adult Education

the definition of, good teaching can be defined as made up of three

N

~
v

parts:

1. Knowledge'of subject matter S

2. Skllls in teachlng .

3. Ab111ty to effectively relate to adults as an.
1972) -

1nterest1ng and adaptlve individual (Luke,

the 1nvest1gator

As a dlrector of adult educatlon programs,’

of this research project feels strongly that more attentlon could

and should be directed to the Lhird part of this def1n1tlon

be able tg rclutccto,adults cffecctively is esgentinl to.the = R

Identification of the personality char-

teaching-iearning process.
’ /

(<3

acteristics of the high success-rated teachers,

found,in this study,

serve as a guide for pre-testing potential faculty.

may

‘Results of these findings may also serve as a guide to
approach in-service training for current faculty Human relations

guidedrcounserlng and 31m11ar‘exper1ences may serve as

WOYKSNODS,
valuable nelps to instructors who are exper 1enc1ng difficulcies
relating to their learning groups. 1t is recqgnized that person-

R -

ality develiopment can only be accomplished through the main stream

However, awarenes of

of the total teaching experience.

‘and suggested measures for improvement can certainly serve as a

starting point to an individual inventory for positive, action.

[V

weaknesses

————




